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Abstract

Different evidences of inner speech development are gathered and discussed
from the perspective of situational binding — a conception developed within the
framework of cultural and historical tradition of L. S. Vygotsky. This concep-
tion explains and systematizes many facts which have otherwise caused much
perplexity to scientific knowledge. It predicts that the future neurobiological
research of inner speech in non-school societies should discover that it has
fragmentary and sympractical character.
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1. Development of Inner Speech

The foundations for development of inner speech are laid from the birth of a
child. His/her first words cannot appear from nowhere and the long period of
their adoption is necessary. Those children raised by animals (feral children) or
deaf-blind ones do not develop speech themselves and if the first sensitive peri-
od for language acquisition is over, they have almost an insurmountable imped-
iment to adopt it from other humans (see Meshcheryakov 1979). Let us consid-
er the forerunners of inner speech to find its role in the human development.

Inner speech has the latent, overt and covert periods of development. From
the moment when a baby hears the first words, the latent period of speech de-
velopment is open. That period is characterized with the child being gradually
more and more involved in a verbal milieu. Up to one year the averaged child
cannot pronounce words, still s/he communicates with adults by means of cry-
ing and other sounds. With time infant sounds become more emotionally dif-
ferentiated, approaching in that respect the speech. Being not able to speak, the
child already learns verbal phonemes and semantic structures from adult's de-
veloped speech (Vygotsky 1984a).'

! For references of partial English translations of Vygotsky's works published in Russian and re-
ferred here, see Mahn 2003. For the critique of English translations quality see Veer and Yasnit-
sky 2011.
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The overt period of inner speech development begins approximately from
the age of one year when a first infant word appears on the background of an
unarticulated flow of sounds that s/he actively produces. From this time, the
overt speech is beginning to execute more functions in psychic development;
but it is evident that embryonic inner speech processes also take place as it was
during infancy. Hence, we can speak about the inner speech development from
the birth. During the second year of life, the more adult-like speech appears.
From three years of age, the overt stage of inner speech development is charac-
terized with the differentiation of private speech from social speech (Vygotsky
1984a, 2001). The former is usually defined as a speech directed more to one-
self than to others (see Berk and Landau 1993).

The history of private speech internalization, i.e. turning of it into inner
thoughts, evidences that it plays a central role for planning and directing child's
behaviour (e.g., Fernyhough 2008). Approximately about three years of age this
type of speech is yet weak and rather accompanies child's activities than directs
them. The situation changes gradually to the age of five when private speech
becomes more complex and more involved in self-control. If in three- and four-
year-old children one can observe long phrases of private speech, which help
them in their activities but often directed to both an interlocutor (often an imag-
ined one) and oneself, towards six years of age the phrases of such type are
compressed to one-two words (Vygotsky 1984c). It is very important to notice
that the child can now express a meaning of long sentences to oneself with one
or two words, because this meaning is clear to him from the context of his past
and present verbal experience (Vygotsky 1934), which can also be called a se-
mantic field of speech (Luria 1981; Luria and Vinogradova 1959). The shorten-
ing and compacting of private speech is proportionally counterbalanced with
the development of partially and fully internalized covert speech operations.
The dynamics of speech internalization found in experiments shows how the
private speech turns into the inner speech passing the stage of covert one. In
this process the private speech loses the verbal structures specific for overt,
interpersonal speech, but preserves the sense, planning and directing functions
(Winsler ef al. 2003; Martinez et al. 2011).

The crucial role of speech for the development of all major psychic pro-
cesses can be found in children with atypical development (ADHD, autistic,
etc.) (Winsler et al. 2007a; Akbar et al. 2013). These children usually have
some deviations in the development of private speech that correlate with some
impairment in the genesis of self-control, social competence, emotional regula-
tion, abilities to learn, etc. If these children have the private speech of normal
estimates, there can still be found some additional, usually organic, factors
(mental retardation, memory dysfunction, etc.) preventing them from using
their speech functions properly (Winsler ez al. 2007b; Kopecky et al. 2005).



Ilya V. Ponomariov 193

The covert speech, which is almost the inner speech, begins to predominate
from the age of seven years and marked with the developmental crisis (Vygot-
sky 1984a, 2001). If some manifestations of private speech are investigated in
the age periods between seven and thirteen years, they prove only that this type
of speech has been replaced by inner speech operations and that it can only be
initiated under conditions of increasing demands on performance (Lid-
stone et al. 2011; Ostad and Sorensen 2007; Lidstone ef al. 2010). In this age
period the learning of literacy (and science) is especially essential for the quan-
titative and qualitative changes of inner speech to occur (Vygotsky 1934,
2001). Hence, it can be suggested that the potential for inner speech develop-
ment is initially constrained by the available means and social background. But
after thirteen years of age the sensitive period for literacy learning is mostly
over which means that many opportunities for the development of inner speech
in future are lost (Tulviste 1991).

2. Situational Binding

After the path of inner speech in ontogenesis has been briefly considered, its
connections with situational binding can now be analyzed.”

Developing consciousness from the birth to the crisis of one year old can
be characterized as a sensorimotor unity (Vygotsky 1984a). This unity means
that perceptions and actions of a child are united in such a system that any visu-
al stimulus initiates an immediate reaction. This reaction is mediated but only
with the system of instinct consciousness, which allows reaction to be very fast
and adequate. Thus, the situational binding of this age period can be described as
a binding with a visual field (Vygotsky 1984a; Bozhovich 2006). When speech is
not yet fully adopted by child, in some cases adult's words are already disturbing
the sensorimotor unity splitting infant perceptions from actions. The arising
speech further dissociates the sensorimotor unity helping to overcome the situa-
tional binding with a visual field. Speech creates a psychic space/field between
perceptions and actions which Vygotsky called ‘functional barrier’ (Vygotsky
1984c). This barrier is a path from animals' instinct movements to human
planned actions. The Pavlovian unconditioned reflex evolves into a tool-
mediated action and a word is a tool that reorganizes all natural processes of
instinct life (Vygotsky 1984a, 1984c).

Central aspect of the overcoming of situational binding after the age of
three years is the development of time perspective. As Vygotsky noted, ‘No
one have ever met a child under three-year-old age who would like to do some-
thing over several days' span’ (Vygotsky 1966: 63). But in four- and five-year-
old children such intentions become gradually more obvious. Speech raises a
child above actual affective situations by creating a semantic field in his/her

% For the origin of this conception in Vygotsky's works see Ponomariov 2013.
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consciousness beside a visual field (Vygotsky 1984c). The perception of actual
situation, memories relevant to this situation, and possible consequences of
child's actions in future can be combined in a conscious experience only in the
semantic field of speech. Thus, speech creates the inner space and time of con-
sciousness, or the semantic field. This inner space-time continuum has a poten-
tial to differentiate a child's consciousness from the external space and time. Once
it has appeared, the situational binding shifts more and more from the binding
with a visual field towards the binding with speech operations.

The latest fMRI studies confirm the close connection between speech and
memory processes from the perspective of their localization in the brain regions
(Marvel and Desmond 2012); this connection also finds wide support in psy-
chometric investigations (Al-Namlah ez al. 2012; Akbar et al. 2013). The se-
mantic field, being a part of organic speech process, has a physiological corre-
late — ‘neural clusters’ (Tononi and Edelman 1998), or may be better to say the
localized branches of neurons. These bunches of neurons develop with age and
exercise, each for carrying some specific psycho-physiological operation like
reading or imagining a specific event, but they can also substitute each other to
some extent. For all the described processes of situational binding, affect is not a
determinate but one of the elements in the developing consciousness (Vygot-
sky 2004, 1934: 191). Some experiments demonstrate the role of private speech
in children's emotion regulation (Day and Smith 2013; Winsler ez al. 2003).

Vygotsky (1984a, 2001) related the emergence of inner speech to the sev-
en-year-old crisis and explained the symptoms of this crisis from that perspec-
tive. Studying his works and other scientific data compels us to consider the
development of inner speech, or its forerunners from the birth. As we have here
tried to show his works and other scientific data compel us to regard the devel-
opment of inner speech, or its forerunners, from the birth. One of the most spe-
cific results of his experimental explorations is the conclusion that from seven
to thirteen years of age the central line of psychic development is the growth of
‘scientific concepts’, or the systems of operations with scientific word mean-
ings (Vygotsky 1934, 2004). It should be noticed that the researcher used the
terms ‘concept’ and ‘word meaning’ synonymously, as he underlined himself
(Vygotsky 1935b: 133; 1934: 114, 131). The operations with word meanings
which are developing in the semantic field of inner speech are not purely lin-
guistic or logical (Luria and Vinogradova 1959). They are a part of organic
inner speech process with its functions for planning and directing behaviour.
They can become purely linguistic or logical only when they are torn from the
brain by means of written speech. The development of operations with ‘scien-
tific concepts’ is slow and painful; it spurs due to schooling as opposed to the
genesis of ‘everyday concepts’ developed by child in his preschool experience
(see for other experimental confirmations: Tulviste 1991, 1985). Step by step
this process leads to the crisis of the age of 13 years.
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Self-esteem and self-examination were already the symptoms of seven-
year-old crisis but only the development of inner speech, driven by learning of
literacy and science, can bring self-awareness, or reflexion, to a new level.
The reflexion develops first in the domain of scientific word meanings, being
their immanent feature, and gradually becomes a part of inner speech opera-
tions. The reflexion is initially transferred to the functions of consciousness,
which are most developed to the age of seven: perception, action, memory, and,
to a less extent, will and emotion. According to Vygotsky (2001), thinking
(cognition) can become a leading function, which organizes other functions of
consciousness in a system, only after perception and memory played that role,
the former from the one-year-old crisis to three-year-old crisis and the latter
from three to seven years of age. After the crisis of seven years old, thinking
becomes a leading function, organizing other functions in a system, but it is not
yet developed enough to become a self-aware process itself. Still, thinking can
stepwise bring reflexion to other psychic processes, especially if it is subject to
schooling. The essence of thirteen-year-old crisis will be that the reflexion of
thinking will appear in the inner speech (/bid.). Thus, the system of conscious-
ness becomes with time based more and more on the systems of operations with
word meanings in the semantic field of inner speech.

The great paradox of the age development is that after the thirteen-year-old
crisis the operations of inner speech, which liberated consciousness from im-
pulsive sensorimotor behaviour and reorganized all its processes, become a
central factor of binding. The systems of operations with word meanings in the
semantic field of inner speech can now determine the course of individual life
more than genetic factors and, to some extent, more than social surrounding
(Luria and Yudovich 1956). The ‘situational binding’ of consciousness with
‘scientific concepts’ (Vygotsky 1935b: 107) is a characteristic feature of all
post-school societies. The semantic binding with word meanings and terms, not
less determined with affect than with verbal logic, can be found in most scien-
tific texts, especially in humanities. Many scientists believe in the semantic
constructions that they actively create in their minds — in the semantic field of
inner speech. They have belief in them because it is an affective state that
characterizes any speech operation of consciousness. These speech operations,
initially maintained to drive behaviour in some direction, can themselves be-
come a single factor dominating the individual consciousness. The semantic
binding with these operations greatly precludes further psychic development
and it cannot be overcome by means of scientific studies.

In the last months of his life Vygotsky tried experimentally to investigate
the systems of operations with word meanings in the semantic field of inner
speech, which he called the ‘dynamic sense systems’, on the samples of both
adult patients with frontal dementia and mentally retarded children (Samu-
khin et al. 1934; Vygotsky 1935a; Ponomariov 2012). The centrality of inner
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speech systems for all psychic processes was also explored by him in the stud-
ies of schizophrenia (Vygotsky 1956, 1981; 1984b: 188—189), which finds
some support in the current neurobiology.

John H. Gruzelier's (2003) researches of brain hemispheric asymmetry in
schizophrenia and schizotypy allow formulating two types of inner speech dys-
functions. The overproduction of inner speech correlates with the brain hemi-
sphere balance shifting to the left (speech-located for right-handed) hemisphere
and such symptoms as behavioural over-activity; manic, grandiose and para-
noid ideas; exaggerated or inappropriate labile affect and affective delusions.
These symptoms were called by Gruzelier an ‘activated syndrome’. The under-
production of inner speech correlates with the brain hemisphere balance shift-
ing to the right, non-speech hemisphere and such symptoms as social and emo-
tional withdrawal, blunted affect, and motor retardation. These symptoms are
united by Gruzelier under the title of a ‘withdrawn syndrome’. Both syndromes
are in agreement with the wide scope of schizophrenia studies (e.g., Liddle
1987; Gordon et al. 2001; Gruzelier 2002). The recent fMRI studies also evi-
dence that the hyperintensity of functional networks connected with speech-
selective cortical regions is related to such symptoms as hallucinations and
Schneiderian delusions in schizophrenia (Rapin et al. 2012).

3. Sympractical Culture

The conception of situational binding has already found application in social
sciences. The pioneering works belong to Indologist Vladimir N. Romanov
(2003) who analyzed many facts gathered from anthropological, linguistic, psy-
chological and cross-cultural studies using this conception.

Rethinking the ideas of Vygotsky, A. R. Luria and P. Tulviste, the psy-
chologists of the cultural-historical school, Romanov managed to explain some
practices and social activities preserved in the descriptions of ancient texts.
Referring to Luria's distinction between two types of psychological activity
(visuopractical versus theoretical, the latter being based on scientific concepts),
he writes, ‘Starting from this distinction, whose accuracy had been proved both
through the ontogenetic analysis of abstract conceptual thinking and the ethno-
psychological studies of “traditional” societies, psychologists suggested the
hypothesis (Tulviste 1977, 1978) that historical roots of abstract conceptual
thinking (characterized by awareness not only of relations among the subjects
of those concepts, but of relations among the concepts themselves) should have
connection with the emergence of new types of “theoretical” social activity in
Ancient time’ (Romanov 2003: 64).

It is obvious that only the historian and linguist prepared to work with an-
cient languages can excavate such forms of ‘theoretical’ social activity, mould-
ed in written sources. Romanov worked with those coined in Sanskrit. Using
the example of Ancient India, he showed that such theoretical social activity
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can initially emerge in a non-school society via creating a theoretical type of
learning on the basis of the oral tradition (/bid.). The latest findings by social
scientists like Barnes and Carmichael (2006) also support the already long-
standing idea that oral cultures have been underestimated, as compared to writ-
ten cultures. There is now more evidence that oral cultures can effectively
transmit exact knowledge across many centuries and preserve social structures
and values.

Romanov's data allowed him to distinguish between sympractical and theo-
retical cultures (Romanov 2003), the proposal deeply rooted in the cultural-
historical tradition:

Sympractical culture — the type of socio-individual interaction involved in
transferring skills, knowledge, moral/ethical norms and principals of behaviour
in a less verbalized, more visuopractical manner. In sympractical culture the
practical and theoretical information is little divided and completely received
through personal contacts; for this reason the personal authoritativeness of a
source is predominant when such information is retrieved, and the individual
reflexion is generally constrained to this authoritativeness.

Theoretical culture — the type of socio-individual interaction involved in
transferring skills, knowledge, moral/ethical norms and principles of behaviour
through formalized and institutionalized verbal activity, through constructing
categorical algorithms and plans — that is, theoretically. In theoretical culture
the practical and theoretical information are relatively well-divided and the
latter obtained mainly at school. Due to the verbal awareness, there is more
individual reflexion in socio-individual interactions and in different types of
activity; these, in turn, are more fully realized and more voluntary than is pos-
sible within sympractical socio-individual interaction.

In any concrete society both types of culture coexist and dialectically sup-
plement each other through their mutual development and realization.

The works of the cultural historian Vladimir V. Glebkin (2000, 2002) were
followed in Romanov's footstep. Exploring texts of Ancient Greece and Meso-
potamia, Glebkin traced how ‘theoretical thinking’ emerged within the more
general context of developing a theoretical culture. His conclusions confirm
and further support the idea of distinguishing between theoretical and symprac-
tical cultures.

The comparison of socio- and ontogenetic data was one of the cornerstones
of Vygotsky's cultural-historical school from its foundation (Vygotsky 1934,
1984c; Vygotsky and Luria 1993; Tulviste 1977, 1991). And the experimental
investigations of the historical development of psychic processes were carried
out (Luria 1976; Tulviste 1991; see for comments Cole ef al. 2011; Ponomari-
ov 2013). Following these works, the concept of situational binding will be
applied to anthropological, psycho- and palaeolinguistic data in the next sec-
tions.
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4. Inner Speech Development in Non-School Society

If the thirteen-year-old crisis is possible only as a result of schooling, what
characteristics would the inner speech have in the societies where schooling is
completely absent? What effect would the absence of schooling have on the
behaviour and practices of people in such societies? Particularly, are there con-
crete examples of transferring of skills and knowledge from one generation to
another in a sympractical society? Answering these questions will help to un-
derstand some additional aspects of situational binding in relation to the adoles-
cent education in a process of sympractical socio-individual interaction.
To approach this aim, the analysis of adolescent initiations and age group insti-
tutions in a non-school society will be presented in this section. The initiation
procedures have common and specific characteristics in different societies.
The comparison of them allows to define the characteristics that are common
for the most of non-school societies where the sympractical culture predomi-
nates (e.g., Gilmore 1990).

The process of adolescent initiation has usually many stages and unfolds in
time for several years in non-school societies. In turn, each stage consists of
several phases, the most important of which is the temporal isolation of adoles-
cents from society lasting from several days to the half of year. During this
phase under the supervision of adults and older youths, adolescents experience
starvation, humiliation, physical impairment and punishments, hurting changes
or amputation of body parts, drug abuse and other dreadful practices that are
unsavoury even to mention. In different societies and for two genders, the set of
calamities is different but their purpose is always the same: to inculcate in ado-
lescents ethical and social norms and to transfer them skills and knowledge
(Ponomariov 2009). The training of life-important techniques is deeply inter-
woven in initiation procedures with the moral restructuring of adolescent con-
sciousness obtained by both emotional and intellectual intervention. The hectic
dancing, drum beating, singing and reciting are successfully used for the same
purposes in the second phase of adolescent initiation (for detailed description
see, e.g., Nadel 1954). The terrific effectiveness of emotional, intellectual and
physiological intervention is achieved with adolescents' attention being firmly
and constantly held during initiation rituals on sexual and death stimuli.

The initiation procedures should not be torn from age group institutions in
societies where they exist. These institutions provide social scaffolding for the
borrowing and developing of new psychological skills, besides initiation rituals.
Age groups give structure and sense to the process of social interaction. With
the help of these institutions, adults create new motives and satisfactions in the
zone of proximal development of adolescents, not less than by means of initia-
tions (for comments on Vygotsky's concept of the zone of proximal develop-
ment see, e.g., Veer and Valsiner 1991). These social institutions make it easier
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to transmit skills, knowledge and ethical norms from one generation to another.
Let us consider the example from social anthropology.

Social anthropologist and psychologist Siegfried F.Nadel (1954, 1961)
made the description of age groups and initiation rituals based on his living for
several years among the Nupe of Nigeria.> The small societies of those Nupe
who did agriculture in the 1930s were strictly divided in age groups or ‘age-
grade associations’, as Nadel called them. People of one age group went from
one age grade (class) to the next through initiation procedures. In this sense, the
age group is a group of people united by the time of initiation and common
interests of everyday life: economic, political, intellectual. Thus, it is not age
but the time of initiation that is the main criterion of participation in a concrete
age group. Still, the age plays a central role for the inclusion in a concrete age
group and it was so particularly in the past when the institutions of age groups
were strong. If there were enough adolescents, several age groups in each grade
were formed, equal in most respects, but competitive with each other and older
age groups in respect of society benefits.

Nadel describes two types of collective labour among the Nupe: egbe and
dzolo. The egbe is agricultural work carried out by adolescent members of sev-
eral age groups. During the work, age groups compete with each other for the
title sode that will be given to a group that performed best. The egbe is accom-
panied by loud music (playing drums and flutes) and ends with a feast prepared
by an adult owner of the field tilled. Adults play a major role in the organiza-
tion, maintenance and accomplishment of the work, ‘Older men stand at the
side, watching, criticizing, commenting. Often you can see them call one of the
workers by name, exhorting him to ever greater efforts, or shouting impatiently:
“Quicker, quicker!” When one field is finished, some of the young men, the
captains of the age-grade association among them, will execute a short dance,
balancing their heavy hoes in the air and heavily stamping on the tilled field...’
(Nadel 1961: 249). Nadel underlines the role of external rhythmic accompani-
ment for accomplishing the work, linked with the speech practices of adoles-
cent's supervisors and young workers, who ‘were shouting with deep hoarse
voices at every stroke of their hoe. The speed with which they worked, the
whole atmosphere of the eghe — the constant drumming, the shouts from audi-
ence — had something deeply exciting, almost feverish. I have seen a team of
fifteen young men, the oldest between 19 and 20, the youngest 14, clear and till
a farm-plot of one acre in two and a half hours’ (/bid.).

In contradistinction to the egbe, the dzolo is collective work performed by
the adult members of a Nupe society who come groupwise to each other's

3 Nadel was a prominent English scientist of Austrian origin in 1930-1950s. He took PhD in psy-
chology and then in anthropology. His teachers were Karl Biihler and Bronislaw Malinowski. The
Nupe are one of Nigerian peoples and the Nupe language belongs to West-African Niger-Congo
family.
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households. There is no music, no competition, no verbal commands or overt
speech, and only the preparing of modest food by the host is preserved. All
adult members of society can benefit from the dzolo while the help of the egbe
is predominantly reserved for old men and less so for the heads of extended
families.

In the examples given, the use of speech and other cultural means can be
traced in the cross-generation interaction of the Nupe. The adolescents give
themselves external rhythmic signals with their own voice and are subject to
the verbal commands of adults. The structure of age groups creates a competi-
tion with all the vigor and enthusiasm that it implies, hence the short dances in
the conditions of 40-50 °C during the work transfer that would be hard to ex-
plain from other perspective. The rhythmic accompaniment with drums and
flutes helps to maintain the tempo and force of works. Such cultural tools as
adults' supervision, competition, collectiveness, musical tone and rhythm are
clearly needed for organizing adolescents' behaviour during the work, because
this scaffolding is completely absent when the work is performed by the adult
Nupe alone. The self-voice external signals and adults' verbal commands are
even more directly point to the character of inner speech processes that occur in
adolescence in the non-school society.

All that was said about the inner speech development in the previous sec-
tions suggest that there is the developmental lagging of inner speech functions
in the non-school society, as compared to the inner speech development in the
post-schooled society. The underdeveloped inner speech means the insufficien-
cy of behavioural control in adolescence (see Section 2). If the existence of
some cultural tools can be explained by ecological hardship and/or tradition,
the necessity of additional speech control more firmly links to the inner psycho-
logical processes. But the concept of situational binding makes ecological or
other explanations superfluous. The adolescents' work is organized by adults in
such a scaffolding system that helps them to overcome the situational binding.
The absence of schooling slows the development of inner speech and in the
non-school society adolescents cannot effectively overcome the situational
binding, i.e. they cannot cope with their own physiological state in the physical
situation of the work alone. The insufficiency of behavioural control in adoles-
cence is widely discussed in contemporary neuroscience, the data being ob-
tained from schooled samples (e.g., Davey ef al. 2008; Ernst et al. 2006). These
data do not contradict to the present discussion but confirm that the degree of
self-control is higher in school-based societies.

Furthermore, because the adult Nupe do not use external voice commands,
musical and vocal rhythm, competition to overcome the situational binding
during the agricultural work, it can be concluded that with advancing age the
need for such outer scaffolding system is diminishing even in the non-school
society. This system becomes the part of the inner speech control according to
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Vygotsky's law of internalization (e.g., Vygotsky 1984c¢). The developed inner
speech has immanent rhythm and continuity, voluntary motives and control that
replace external rhythm and voice support, competition and submission to
adults. The overt speech and scaffolding, being transformed into the inner
speech, become a part of inner organization. In the process of internalization
the overt speech loses much of its interpersonal characteristics, but preserves
communication, control, and voluntary motives as its basis. Vygotsky analyzed
the historical development of inner speech in sociogenesis and even found a
similar example (but much less clear one due to the scattered data) of overt
speech scaffolding for performance of agricultural works (Vygotsky 1984c: 84;
Vygotsky and Luria 1993).

The data about the sympractical nature of learning processes in the non-
school society could be supported with many examples from Africa
(e.g., Turner 1953, 1957, 1967; Ponomariov 2009) and other world regions
(e.g., Gilmore 1990; Ponomariov 2012). It is confirmed by many facts in the
works of V. Romanov (2003, 2008), and with many cross-cultural evidences of
situational binding (Ponomariov 2013). In the last section, the article turns to
the facts that can be explained only from the perspective of the historical devel-
opment of inner speech and linguogenesis.

5. Historical Development of Language

British linguist Daniel Everett and his wife spent many years living with a Bra-
zilian tribe, called the Pirahd, in remote areas of the Amazon basin. The main
characteristic of the Piraha language and culture is its binding with immediate
experience and sympractical context. As Everett notes, ‘Grammar and other
ways of living are restricted to concrete, immediate experience (where an expe-
rience is immediate in Piraha if it has been seen or recounted as seen by a per-
son alive at the time of telling), and immediacy of experience is reflected in
immediacy of information encoding — one event per utterance’ (Everett
2005: 622). The immediacy of personal experience, found by Everett, speaks in
favour of the limitation of time perspective in the Pirahd consciousness due to
the underdevelopment of inner speech. The binding with personal experience in
the Pirahi culture and language can be supported by many linguistic examples,
presented in Everett's article and in the supplement on the website. As Everett
stresses, ‘What I propose, again, is that Pirahd culture avoids talking about
knowledge that ranges beyond personal, usually immediate, experience or is
transmitted via such experience’ (/bid.: 623). The analysis of cross-cultural
researches allows to find experimental confirmations of the situational binding
with personal experience in non-school societies (Ponomariov 2013). This type
of binding is fundamentally different from those that were described above on
the developmental material.
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Summarizing his ethnographic and linguistic data, Everett explains many
features of Pirahd culture by the absence of abstract word meanings ranging
beyond immediate experience:

‘Pirahd culture constrains communication to nonabstract subjects
which fall within the immediate experience of interlocutors. This
constraint explains a number of very surprising features of Piraha
grammar and culture: the absence of numbers of any kind or a con-
cept of counting and of any terms for quantification, the absence of
color terms, the absence of embedding, the simplest pronoun inven-
tory known, the absence of “relative tenses”, the simplest kinship
system yet documented, the absence of creation myths and fiction,
the absence of any individual or collective memory of more than two
generations past, the absence of drawing or other art and one of the
simplest material cultures documented, and the fact that the Piraha
are monolingual after more than 200 years of regular contact with
Brazilians and the Tupi-Guarani-speaking Kawahiv’ (Ever-
ett 2005: 621).

The traditional Pirahd way of life resembles that of other small tribes (some
fewer than one hundred members) populating the vast territory of Amazonian
tropical forests. But the characteristics of their culture, as outlined by Everett,
seem rare and demand further explanation. Such an attempt was made by the
psychologist Peter Gordon who conducted several series of numerical test-trials
with the Piraha. Based on his findings, Gordon describes the Pirahd words for
counting as follows, ‘The Pirahd counting system consists of the words: ‘hoi’
(falling tone = ‘one”) and ‘hoi’ (rising tone = ‘two’). Larger quantities are des-
ignated as ‘baagi’ or ‘aibai’ (= ‘many’). <...> Of particular interest is the fact
that the Pirahd have no privileged name for the singular quantity. Instead, ‘hoi’
meant ‘roughly one’ or ‘small’, which precludes any precise translation of ex-
act numerical terms’ (Gordon 2004: 496—498).

Gordon refers to Whorf's (1956) hypothesis, of which there are two ver-
sions: (1) the type of language you speak influences the way you think (the
weak linguistic determinism); (2) the type of language you speak determines
the way you think (the strong linguistic determinism). Discussing the results of
his experiments, the scientist supports the strong version:

‘The results of these studies show that the Pirahd impoverished
counting system limits their ability to enumerate exact quantities
when set sizes exceed two or three items. For tasks that required ad-
ditional cognitive processing, performance deteriorated even on set
sizes smaller than three. <...> The present experiments allow us to
ask whether humans who are not exposed to a number system can
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represent exact quantities for medium-sized sets of four or five. The
answer appears to be negative. The Piraha inherit just the abilities to
exactly enumerate small sets of less than three items if processing
factors are not unduly taxing. <...> The present study represents a
rare and perhaps unique case for strong linguistic determinism’
(Gordon 2004: 498).

Agreeing with Gordon that the Piraha neither count nor understand the concept
of counting, Everett offers an alternative explanation, ‘Gordon (2004) alludes
to a Whorfian approach to the matter by claiming that Pirahd's lack of counting
might derive from their lack of number words, but many societies in the Ama-
zon and elsewhere have borrowed number words as they develop economic ties
that require numerical abilities. The hypothesis of this paper, which explains
both the lack of counting and the lack of borrowing, is that Pirahd's counting
‘deficiency’ and their failure to borrow number words (in spite of commercial
contact with Brazilians and in spite of borrowing their pronouns) are due to
cultural constraints’ (Everett 2005: 634).

Thus, if Gordon explains his findings from the perspective of language
constraints, Everett points to cultural constraints. But both culture and language
are created in a semantic field of speech; they are not parallel processes
(Vygotsky and Luria 1993; Cole 1985). The same is true of Whorfian parallel-
ism between language and thought. Famous psychologists Patricia M. Green-
field and Jerome S. Bruner, who conducted cross-cultural studies confirming
some of Luria's findings, evidence, ‘We have asked first the naive question:
where in a culture should one find differences in the processes of thought?
The anthropological linguists (e.g., Whorf) suggested a concrete answer: where
there are language differences, there may (or should?) be cognitive differences.
Our results have led us away from the parallelism of Whorf toward the instru-
mentalism which is more typical of Vygotsky (1961) and Luria (1961)’ (Green-
field and Bruner 1966: 91). Language cannot be regarded only as a cultural
phenomenon or only as an individual one. Not only language and literacy influ-
ence the development of speech but the latter has a deep impact on the lin-
guogenesis via the development of operations with word meanings. And the
linguogenesis is an axis of cultural development.

Vygotsky experimentally proved that the operations with word meanings
are developing in ontogenesis and he tried to find as many evidences as possi-
ble that this process occurred also in sociogenesis (Vygotsky and Luria 1993).
His experimental research showed that there are three major stages in the de-
velopment of operations with word meanings: proper names, complexes, and
concepts (Vygotsky 1934). Each of these stages comprises a different system in
the development of the semantic field of speech. The Piraha speech and think-
ing are so bound to the non-abstract system of operations that it is mostly in-
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compatible with system of other languages based on more abstract operations.
The development of language and the development of speech is a mutual pro-
cess and each stage of this process means the gradual overcoming of situational
binding (Vygotsky 2001). Therefore, it can also be said that a different level of
liberation from situational binding constitutes a main impediment for Piraha's
understanding and borrowing of systemic operations with word meanings from
other languages. These speech operations can radically differ in different lan-
guages correlating with a level of word meaning development and a degree of
the situational binding of language speakers.

It does not mean that the Pirahd cannot develop their speech operations to
make them more compatible with those of other languages. To achieve this,
they have to change both their cultural practices and the verbalization of these
practices — the processes, which go hand in hand. But as Everett's experiment of
practical teaching proved, the Pirahd adults could not change to different
speech operations because the sensitive period for language acquisition is over.
But if the Pirahd child were in the bilingual situation from the birth, the lan-
guage with more developed speech systems would take more preferable posi-
tion in her/his consciousness. This adds one of the reasons why many peoples
in history changed to radically different languages, when exposed to the bilin-
gual situation with more developed speech systems, and why some contempo-
rary languages continue to die.

The historical development of psychological operations with word mean-
ings was also understood by Vygotsky as ‘the historical development of lan-
guage’ (Vygotsky 1934: 263). His conclusions may raise some doubts because
they were the result of extrapolation of experimental ontogenetic findings on
the data obtained from ethnopsychology and anthropology of the beginning of
the 20" century. Verifying his position with new data obtained from neurosci-
ence, neurolinguistics, cross-cultural psychology and anthropology, A. R. Luria
supported it many years later (Luria 1976, 1981). Besides being confirmed with
contemporary psychological and ethnolinguistic data, linguogenesis can to
some extent be verified by current palaeolinguistics.

The assyriologist Igor M. Diakonoff (1995) notes that there is a shortage of
words with abstract meanings in archaic languages and that is the reason why
less abstract meanings were initially used as a trope (i.e. metaphorically, meto-
nymically) to express more abstract meanings. For example, in the Sumerian
language, on the base of which one of the earliest writing system was devel-
oped after 3000 BC, ‘tenderly’ was written mi-dug, (i.e., ‘to speak like a wom-
an’); ‘open’ was written ik-kid (i.e., to push a door), even when it was referred
to an opening of a trade route from one sea to another; ‘to kill” was sang-ngis-
rah (i.e., ‘to strike the head with a stick’), even when a different way of killing
was described; ‘wise’ was ngestu(g)-sum-(m) (i.e., ‘having the ear’); ‘in front
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of” was igi (i.e., ‘the eye’); ‘liberation’ was ama-r-gi (i.e., ‘coming back to
mother”), etc. (Diakonoff 2004: 24-40).

Though Diakonoff gives many sophisticated examples from different an-
cient languages, demonstrating how the first abstract meanings were gradually
formed in a non-linear way, further studies are needed to obtain a detailed pic-
ture of language development (cf. Romanov 2008). Diakonoff's examples only
in the first approximation show how abstract meanings were created with the
help of less abstract ones. But they implicitly suggest that the expressing of
abstract through tropes generated many metaphorical associations, ‘Such tropes
as a consequence of their wide associability can induce further tropes, produc-
ing semantic chains, bunches, and the whole semantic fields’ (Dia-
konoff 2004: 39). Verifying many historical and linguistic data by some psy-
chological and physiological findings, Diakonoff suggested that science and art
were not divided, when the first systems of writing appeared. This explains
why the most ancient texts are full of poetry and emotionally loaded semantic
chains.

Diakonoff's conclusions about the functioning of word meanings in archaic
languages are close to those formulated at the beginning of the 20™ century
(Cassirer 1955; Frank-Kamenetsky 2004), although based on much more ex-
tended and better-verified linguistic material from several ancient languages,
and consulting the works of other palaeolinguists that has since appeared. They
are consistent with Vygotsky's ideas of historical development of language, or
linguogenesis, and confirm Everett's arguments that there can be languages
with the shortage of abstract word meanings. From the perspective of inner
speech development and the overcoming of situational binding, they sound
even more plausible.

The main reason for both linguogenesis and inner speech development lies
to some extent in the necessity to control one's behavior more effectively and
rationally. For example, when preparing a lecture, classes or public speech, we
can elaborate the whole future monolog in our inner speech. In the semantic
field of inner speech a schooled individual can produce prolonged and emo-
tionally intensive dialogues with oneself trying to reach that or other behav-
ioural decision (Ponomariov 2012: 126—134). The schooled individual can
write down or remember his own monologic or dialogic inner thoughts to check
introspectively their logic or absurdity, morality or ugliness — that is what is
referred to as reflexion, or metacognition. Now let us ask whether an individual
without school education can effectively maintain these speech processes? All
the data regarded suggest that the inner speech of unschooled people has much
more reduced and fragmentary character than that of schooled ones. To check
this hypothesis, the complex neurobiological study of unschooled individuals'
inner speech along with psychometric measuring is necessary.



206 Situational Binding and Inner Speech

References

Akbar M., Loomis R., and Paul R. 2013. The Interplay of Language on Executive
Functions in Children with ASD. Research in Autism Spectrum Disorders 7:
494-501.

Al-Namlah A. S., Meins E., and Fernyhough Ch. 2012. Self-regulatory Private Speech
Relates to Children's Recall and Organization of Autobiographical Memories. Early
Childhood Research Quarterly 27: 441-446.

Barnes C., and Carmichael T. 2006. Editorial Introduction. Language, Power and
Society: Orality and Literacy in the Horn of Africa. Journal of African Cultural
Studies 18(1): 1-8.

Berk L. E., and Landau S. 1993. Private Speech of Learning Disabled and Normally
Achieving Children in Classroom Academic and Laboratory Contexts. Child Devel-
opment 64(2): 556-571.

Bozhovich L. I. 2006. Speech and Practical Intellectual Activity of the Child (Experi-
mental and Theoretical Study). Cultural-Historical Psychology 1: 65-76; 2: 121—
135; 3: 101-113. In Russian (BoxxoBuu JI. 1. Peub u mpakTHdeckas HHTEIUIEKTY-
albHas NeATENBHOCTh pebeHKa. KyavmypHo-ucmopuyeckas ncuxoaoeus 1: 65-76;
2:121-135; 3: 101-113).

Cassirer E. 1955. The Philosophy of Symbolic Forms. Vol. 1. Language. New Haven:
Yale University Press.

Cole M. 1985. The Zone of Proximal Development: Where Culture and Cognition Cre-
ate Each Other. Culture, Communication, and Cognition: Vygotskian Perspectives /
Ed. by J. V. Wertsch, pp. 146-161. Cambridge: Cambridge University Press.

Cole M., Meshcheryakov B. G., and Ponomariov 1. V. 2011. Cross-cultural Research in
the Cultural Historical Activity Tradition. Fundamental Questions in Cross-cultural Psy-
chology / Ed. by F. van de Vijver et al., pp. 261-287. Cambridge: Cambridge Uni-
versity Press.

Davey C. G., Yiicel M., and Allen N. B. 2008. The Emergence of Depression in Ado-
lescence: Development of the Prefrontal Cortex and the Representation of Reward.
Neuroscience and Biobehavioral Reviews 32(1): 1-19.

Day K. L., and Smith C. L. 2013. Understanding the Role of Private Speech in Chil-
dren's Emotion Regulation. Early Childhood Research Quarterly 28: 405-414.

Diakonoff I. M. 1995. Archaic Myths of the Orient and the Occident. Géteborg: Acta
Universitatis Gothoburgensis.

Diakonoff 1. M. 2004. Archaic myths of the Orient and the Occident. Moscow: URSS.
In Russian (IpsixonoB U. M. Apxauueckue mughor Bocmoxa u 3anaoa. M.: YPCC).

Ernst M., Pine D. S., and Hardin M. 2006. Triadic Model of the Neurobiology of Mo-
tivated Behavior in Adolescence. Psychological Medicine 36: 299-312.

Everett D. L. 2005. Cultural Constrains on Grammar and Cognition in Pirahd. Another
Look at the Design Features of Human Language. Current Anthropology
46(4): 621-646.

Fernyhough Ch. 2008. Getting Vygotskian about Theory of Mind: Mediation, Dia-
logue, and the Development of Social Understanding. Developmental Review 28:
225-262.



Ilya V. Ponomariov 207

Frank-Kamenetsky 1. G. 2004. Jehovah's Chariot. The Work on the Bible Mythology.
Moscow: Labirint. In Russian (Ppank-Kameneukuit U. I'. Korecnuya Hezoswi. Tpy-
obl no bubnetickou mughonoeuu. M.: JlabupuHr).

Gilmore D. D. 1990. Manhood in the Making: Cultural Concepts of Masculinity. New
Haven, Conn: Yale University Press.

Glebkin V. V. 2000. The World in a Mirror of Culture. The History of Ancient World.
Moscow: Dobrosvet. In Russian (I'nebkun B. B. Mup 6 3epxane kyromypoi. Hcmo-
pus [pesnezo mupa. M.: Jlobpocser).

Glebkin V. V. 2002. Theoretical Thinking as a Cultural-Historical Phenomenon. Un-
published Ph.D. thesis. Moscow State University. In Russian (I'mebkun B. B. Teo-
pPETHYECKOE MBIIUICHHE KaK KyJIbTYpHO-MCTOPHYCCKUH (eHOMeH. Jluce. Kaun. ¢u-
noc. H.: MI'Y).

Gordon P. 2004. Numerical Cognition without Words: Evidence from Amazonia. Sci-
ence 306(5695): 496-499.

Gordon E., Williams L., Haig A. R., Wright J., and Meares R. A. 2001. Symptom Profile
and ‘Gamma’ Processing in Schizophrenia. Cognitive Neuropsychiatry 6: 7-19.

Greenfield P. M., and Bruner J. S. 1966. Culture and cognitive growth. International
Journal of Psychology 1(2): 89—-107.

Gruzelier J. 2002. A Janusian Perspective on the Nature, Development and Structure of
Schizophrenia and Schizotypy. Schizophrenia Research 54: 95-103.

Gruzelier J. H. 2003. Theory, Methods and New Directions in the Psychophysiology of
the Schizophrenic Process and Schizotypy. International Journal of Psychophysiol-
ogy 48: 221-245.

Kopecky H., Chang H. T., Klorman R., Thatcher J. E., and Borgstedt A. D. 2005.
Performance and Private Speech of Children with Attention-Deficit/Hyperactivity
Disorder While Taking the Tower of Hanoi Test: Effects of Depth of Search, Diag-
nostic Subtype, and Methylphenidate. Journal of Abnormal Child Psycholo-
gy 33(5): 625-638.

Liddle P. F. 1987. The Symptoms of Chronic Schizophrenia. A Re-examination of the
Positive-Negative Dichotomy. British Journal of Psychiatry 151: 145-151.

Lidstone J., Meins E., and Fernyhough Ch. 2010. The Roles of Private Speech and

Inner Speech in Planning during Middle Childhood: Evidence from a Dual Task
Paradigm. Journal of Experimental Child Psychology 107: 438-451.

Lidstone J., Meins E., and Fernyhough Ch. 2011. Individual Differences in Chil-
dren’s Private Speech: Consistency across Tasks, Time Points, and Contexts. Cogni-
tive Development 26: 203-213.

Luria A. R. 1976. Cognitive Development. Its Cultural and Social Foundations. Cam-
bridge, MA: Harvard University Press.

Luria A. R. 1981. Language and Cognition. N.Y.: Wiley.
Luria A. R., and Vinogradova O. S. 1959. An Objective Investigation of the Dynamics
of Semantic Systems. British Journal of Psychology 50 (2): 89-105.

Luria A. R., and Yudovich F. Ya. 1956. Speech and the Development of Mental Pro-
cesses in the Child. Experimental Research. Moscow: Academy of Educational Sci-
ence of RSFSR. In Russian (JIypus A. P., Onosuu ®. 5. Peus u pazsumue ncuxu-
yeckux npoyeccos y pebenxa. M.: Uzn-so AITH).



208 Situational Binding and Inner Speech

Mahn H. 2003. Periods in Child Development: Vygotsky's Perspective. Vygotsky's Edu-
cational Theory in Cultural Context / Ed. by A. Kozulin et al., pp. 199—137. Cam-
bridge: Cambridge University Press.

Martinez C. S. M., Boadai Calbet H., and Feigenbaum P. 2011. Private and Inner
speech and the Regulation of Social Speech Communication. Cognitive Develop-
ment 26: 214-229.

Marvel Ch. L., and Desmond J. E. 2012. From Storage to Manipulation: How the
Neural Correlates of Verbal Working Memory Reflect Varying Demands on Inner
Speech. Brain & Language 120: 42-51.

Meshcheryakov A. 1. 1979. Awakening to Life. Forming Behavior and the Mind in
Deaf-blind children / Tr. by K. Judetson. Moscow: Progress Publishers.

Nadel S. F. 1954. Nupe Religion. London: Routledge & Kegan Paul LTD.

Nadel S. F. 1961. 4 Black Byzantium. The Kingdom of Nupe in Nigeria. Oxford: Oxford
University Press.

Ostad S. A., and Sorensen P. M. 2007. Private Speech and Strategy-use Patterns.
Bidirectional Comparisons of Children With and Without Mathematical Difficulties
in a Developmental Perspective. Journal of Learning Disabilities 40(1): 2—14.

Ponomariov L. V. 2009. Developmental Socialization in Traditional Societies. Moscow:
Russian Academy of Science. In Russian (Ilonomapes U. B. Bospacmuas coyuanu-
sayus 6 mpaduyuonnom obwecmee. M.: UH-1 Appuku PAH).

Ponomariov 1. V. 2012. Adolescent Crisis and L. S. Vygotsky’s Theory of Conscious-
ness. Saarbriicken: LAMBERT. In Russian (Ilonomapes W. B. IToopocmrkosutii
kpusuc u meopus cos3uanus JI. C. Beieomckozo. Caapoprokken: JJAMBEPT).

Ponomariov 1. V. 2013. Situational Binding in Cross-cultural Studies, the Works of
L. S. Vygotsky and His School. Dubna Psychological Journal 3: 77-96. URL:
http://www.psyanima.ru/journal/2013/3/2013n3a5/2013n3a5.2.pdf.

Rapin L. A., Dohen M., Lcevenbruck H., Whitman J. C., Metzak P.D., and
Woodward T. S. 2012. Hyperintensity of Functional Networks Involving Voice-
Selective Cortical Regions during Silent Thought in Schizophrenia. Psychiatry
Research: Neuroimaging 202: 110-117.

Romanov V.N. 2003. Historical Development of Culture. Psychological and
Typological Aspects. Moscow: Savin. In Russian (Pomanos B. H. Hcmopuueckoe
passumue kyromypul. Ilcuxonozo-munonocuveckuti acnexm. M.: CaBuH).

Romanov V. N. 2008. What Means UPA-GS in the Late Vedas: Towards the Problem of
Word Meaning. Moscow: MAKS Press. In Russian (Pomanos B. H. Ymo 3nauum
nosonegeoutickoe UPA-dS: K npobneme 3nauenus cnosa. M.: MAKC Ilpecc).

Samukhin N. V., Birenbaum G. V., and Vygotsky L. S. 1934. Towards the Problem
of Dementia in Pick's Disease. Clinical and Experimental Psychological Research.
Soviet Neuropathology, Psychiatry, and Psychohygiene 3(6): 97-136. In Russian
(Camyxun H. B., bupenbaywm I'. B., Brirorckuii JI. C. K Bonpocy o nemeHuu npu
6one3nu Iluxa. Cosemckas negponamonozus, ncuxuampus u ncuxoeucuera 3(6):
97-136).

Tononi G., and Edelman G. M. 1998. Consciousness and Complexity. Science 282:
1846-1851.



Ilya V. Ponomariov 209

Tulviste P. 1977. Towards Interpretations of Parallels between Ontogenesis and the
Historical Development of Thinking. The Works on Semantic Systems 8: 90—102.
Tartu: Tartu University Press. In Russian (TynsBucte I1. K untepnperanuu napani-
Jieseit MeX/y OHTOTCHE30M M HCTOPHYECKHM Pa3sBUTHEM KYIbTYpPBL. Tpyobl no 3ua-
xogvim cucmemam 8: 90—-102. Tapry).

Tulviste P. 1978. About Theoretical Problems of Historical Development of Thinking.
The Principle of Development in Psychology / Ed. by L. 1. Antsyferova, pp. 81-104.
Moscow: Nauka. /n Russian (TynpBucte I1. O Teopernueckux mnpobiieMax HCTOPH-
YEeCKOT0 Pa3BUTHUs MbIlUIeHUA. [Ipunyun pazeumus 6 ncuxonroeuu / Pen. JI. . An-
uudeposa, c. 81-104. M.: Hayka).

Tulviste P. 1991. The Cultural-Historical Development of Verbal Thinking. Commack,
N.Y.: Nova Science Publishers.

Tulviste T. 1985. About Determinates of Reflexion in Verbal Thinking. Unpublished
Ph.D. thesis. Moscow State University. In Russian (TyneBucte T. O demepmunayuu
perexcuu 6 eepbanvriom mvrunenuu. Jluce. kaua. ncuxoi. H. M.: MI'Y).

Turner V. W. 1953. Lunda Rites and Ceremonies. The Occasional Papers of the
Rhodes-Livingstone Museum 10. N. Rhodesia.

Turner V. W. 1957. Schism and Continuity in an African society. N. Rhodesia: Man-
chester University Press.

Turner V. W. 1967. The Forest of Symbols: Aspects of Ndembu Ritual. N.Y.: Cornell
University Press.

Veer van der R., and Valsiner J. 1991. Understanding Vygotsky: A Quest for Synthe-
sis. Oxford, UK & Cambridge, MT: Blackwell.

Veer van der R., and Yasnitsky A. 2011. Vygotsky in English: What Still Needs to be
Done. Integrative Psychological and Behavioral Science 45(4): 475-493.

Vygotsky L. S. 1934. Thinking and Speech. Moscow — Leningrad: Socio-Economic
Publishers. In Russian (Berotckuit JI. C. Muiuwienue u peus. M. — J1.: CopkoHO-
MH3).

Vygotsky L. S. 1935a. The Problem of Mental Retardation. Mentally Retarded Child.
Psychological Researches. Issue 1/ Ed. by L. S. Vygotsky, and 1. I. Danyushevsky,
pp. 7-34. Moscow: Uchpedgiz. In Russian (Beirotckuii JI. C. IIpoGiema yMcTBeH-
Ho# orctasocTr (OmbIT mocTpoeHus: pabouel runoressl). Yucmeenno omcmanvii
pebenox. Bom. 1 / Peo. JI. C. Beirotckuii, U. U. antomesckuit, c. 7-34. M.:
VYunearus).

Vygotsky L. S. 1935b. Mental Development of Children in the Process of Learning.
Moscow — Leningrad: Uchpedgiz. In Russian (Beirotckwuii JI. C. Yucmeennoe pas-
sumue oemeiti 8 npoyecce ooyuenus. M. — J1.: Yunenrus).

Vygotsky L. S. (Ed.) 1956. Dysfunction of Concepts in Schizophrenia. Selected Psy-
chological Studies. Moscow: Academy of pedagogical science. In Russian (Beirot-
ckuii JI. C. Hapymenne nonsruit npu mmsodpenun. Mzopannsie ncuxonocuieckue
ucc-a. M.: Akaj. ez, HayK).

Vygotsky L. S. 1966. Play and its Role in Psychic Development of Child. Questions of
Psychology 6: 62—76. In Russian (Beirorckwuii JI. C. Urpa u ee poiib B ICUXHISCKOM
pasButuu pedeHka. Bonpocwl ncuxonoeuu 6: 62-76).



210 Situational Binding and Inner Speech

Vygotsky L. S. 1981. Problem of Schizophrenia from Psychological Perspective. Read-
er for Psychopathology / Ed. by B. V. Zeigarnik, (pp. 60—65). Moscow: Moscow
State University. /n Russian (Beirorckuii JI. C. K npoGiieme ncuxonoruu musodpe-
HUM. Xpecmomamusi no namoncuxonoeuu / Pen. B. B. 3eirapuuk, c. 60-65.
M.: MI'Y).

Vygotsky L.S. 1984a. The Aspects of Developmental Psychology. Collected
Works 4: 243-385. Moscow: Pedagogika. In Russian (Bsirorckuii JI. C. Bompocst
ZeTckoil (Bo3pactHoi) neuxonoruu. Cobpanue couunenuti 4: 243-385. M.: Ilenaro-
THKa).

Vygotsky L.S. 1984b. Paedology of Adolescent. Selected chapters. Collected
Works 4: 5-242. Moscow: Pedagogika. In Russian (Berorckuii JI. C. Ilemonorus
noapoctka. Cobpanue couunenuii 4: 5-242. M.: [lenaroruxa).

Vygotsky L.S. 1984c. Tool and Sign in the Development of Child. Collected
Works 6: 5-90. Moscow: Pedagogika. In Russian (Beirotckuii JI. C. Opyaue u 3HaK
B pasButuu pedenka. Cobpanue couunenuti 6: 5-90. M.: [lenaroruka).

Vygotsky L. S. 2001. Lectures on Paedology. Izhevsk: Udmurt University. In Russian
(Berrotekutit JI. C. Jlexyuu no nedonozcuu. xesck: U3a. mom "Y amyprekuit yH-T").

Vygotsky L. S. 2004. The Problem of Development and Disintegration of Higher Psy-
chic Functions. Psychology of Human Development / Ed. by L. S. Vygotsky,
pp. 548-563. Moscow: Eksmo. In Russian (Berrorckuii JI. C. [IpoGiema pa3surtus u
pacmaza BBICHIMX HNCUXHYecKuX GyHKUui. [lcuxonoeus paseumus uenosexka | Pen.
JI. C. BeiroTckui, ¢. 548-563. M.: DkcMmo).

Vygotsky L. S., and Luria A. R. 1993. Studies on the History of Behavior: Ape, Primi-
tive, and Child. Hillsdale: Lawrence Erlbaum.

Whort B. L. 1956. Language, Thought and Reality. Boston: MIT Press.

Winsler A., De Leon J. R., Wallace B., Carlton M. P., and Willson-Quayle A. 2003.
Private Speech in Preschool Children: Developmental Stability and Change, Across-
task Consistency, and Relations with Classroom Behaviour. Journal of Child Lan-
guage 30: 583-608.

Winsler A., Abar B., Feder M. A., Schunn Ch. D., and Rubio D. A. 2007a. Private
Speech and Executive Functioning among High-Functioning Children with Autistic
Spectrum Disorders. Journal of Autism and Developmental Disorders 37: 1617—
1635.

Winsler A., Manfra L., and Diaz R. M. 2007b. ‘Should I Let them Talk?’: Private

Speech and Task Performance among Preschool Children With and Without Behavior
Problems. Early Childhood Research Quarterly 22: 215-231.



